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Podcast Transcript:

[00:00:00.300] — Steve [Intro]

Welcome to the Steve Barkley Ponders Out Loud podcast. As
instructional coaches and school leaders, you are tasked with
guiding continuous teacher growth to create student success.
This podcast looks to support you with strategies from
experienced guests, as well as my own insights that I’'ve
gathered over the years. I'm thrilled to have you with us.
Thanks for tuning in.

[00:00:29.890] — Steve

AI for Student-centered Learning: Customizing Learning
Pathways for Every Student. To gain some more insights into
the ways that AI can help teachers and students, I asked
members of the Ed Tech and Learning Design Team at Chester
County Intermediate Unit in Pennsylvania to return to our
podcast. Joining us today are Dr. Josh Ecker, Learning Design
Coordinator, and Erin Cummings, Learning Innovation Specialist
and gifted liaison. Welcome, Erin and Josh.

[00:01:05.420] - Erin

Thank you for having us.

[00:01:06.990] — Josh
Yeah.

[00:01:07.820] — Steve

Yeah, great. I knew when we were together last time, we'd
return, and I'm excited about it. Josh, I looked back — it was
almost a year ago that you were on that podcast with me. I'm
wondering if you might share some of the changes that you see
occurring with school’s use of AI over that time.
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[00:01:32.180] — Josh

Yeah. So a year in AI is an eon in most other fields or
topics. So a lot can happen in a year, but there’s two levels
to it. There'’s the one level of the technological advancements
and new tools coming out, which is moving at such a fast pace.
Implementation in schools is more steady, which is probably a
good thing. But we’re definitely seeing progress and some
changes there. There are, I would say, two recent focus areas
or developments that we’ve been seeing. One is the drafting
and sometimes the implementation of policy around AI sometimes
built into a school or district’s acceptable use policy,
sometimes as a standalone policy, and then connecting that
with guidelines for student use, because often policy will be
really top level, and then there needs to be additional
guidelines. So teachers and students understand what
appropriate and effective use looks like in classrooms. So
that’s one thing we’ve been seeing. Another is that many
districts are starting to review and even pilot some AI tools
for teachers, so different tools they can use for planning.
And then some also not as common, but some also on the
instructional side of things.

[00:02:55.420] — Josh

So putting AI tools directly in the hands of students and
giving them access to test it out and experiment and see how
they can use AI to improve their learning.

[00:03:05.970] — Steve

So you hit on a question that I was pondering because I know
when we spoke last time, we talked quite a bit about the
importance of policy. And I was wondering with the presence of
AI everywhere, if that policy issue changes from where it was
a year ago? I'm almost seeing now that it can’t be avoided.

[00:03:35.270] — Josh

Yeah. I mean, I don’t think it’'s realistic to have a policy



that says we’re not using AI. It’s more about how to use it
effectively and appropriately. And that might be different
depending on the context or the specific task that a student
or teacher or really anyone 1is working on. I think what'’s
another aspect of what’'s changed in the past year with policy,
specifically, is that we’'re seeing more and more guidance on
the state level, depending on the state. We're seeing more
guidance there. We've gotten recently in Pennsylvania policy
guidance from the Pennsylvania State Bar Association. So we
have some templated policies that districts can then apply in
their own settings. So there’s been progress there. But
really, every policy has to have a variety of considerations
in terms of use cases, not just we don’t use it, because like
you said, it'’s everywhere, and there’s really no avoiding it.

[00:04:38.970] — Steve

Erin, I wondered if you’d start us with a look at how AI can
the increasing differentiation that the teachers are working
with?

[00:04:51.940] — Erin

Yeah, absolutely. I find that depending upon the tool, AI has
been able to help our teachers provide those more concrete
create ways to differentiate. Previously, I was a teacher for
many years, and when we were talking about differentiation, it
was usually just, here’s my regular level, and I go one level
down. AI has expanded our teachers’ understanding of
differentiation and allowing them to realize it’s not just one
level down. It could be two. It could be two levels up. It
could be changing the way that we are presenting material or
having the students show what they are learning, which really
aligns with student-centered learning as well. But the AI
tools are providing those teachers with the opportunities.
It’s increasing their knowledge of differentiation, I feel,
especially over the past year that I've really been digging
into everything with differentiation. Our population is much
more diverse. Our students, the way that they learn is much



more diverse. The teachers are changing changing the way that
they are teaching. They’re changing the way that they are
differentiating, specifically using these amazing AI tools
that they have available to them.

[00:06:11.270] — Steve

It’'s interesting. I was just working with the school this week
where they’'re still struggling with teachers seeing
differentiation as outside of tier one instruction. And
instead, it’'s more and more differentiation is in effect being
thought of as tier one instruction with students working with
on-level material, but all the differentiation to support
them. So I think that’s a critical piece of training for
teachers to have as to how AI can help them address that.

[00:06:51.300] — Erin

Yes, absolutely. In one of my other roles, I'm also the gifted
liaison. So I work with a lot of our teachers of gifted
students. When I start bringing up this term of
differentiation to our gifted teachers, they’re like, wait,
what do you mean? How 1s that differentiation? Because I
thought differentiation was for our special education students
or students who needed some more help because they were
challenged too much. It’s like, no, we can use this and we can
use AI to help us because it can be overwhelming for our
teachers when they are thinking about all the ways they need
to differentiate for the students. I'm finding that AI is just
a way for the teachers to hone in on what they want to do and
spend less time doing the menial tasks that they have to do in
order to meet the needs of all their students.

[00:07:45.400] — Steve

So increasingly, schools are describing a goal of customizing
pathways for students. How do you see AI moving that goal
further along, hopefully faster?



[00:08:03.510] — Josh

Yeah. I mean, AI is, as to what Erin said, it is allowing
really, teachers, everyone in schools to delegate some of the
menial or repetitive routine tasks to AI tools to focus more
time really engaged in meaningful work, which usually 1is
interaction with each other, which is interesting when we
think about AI and technology in general, sometimes
dehumanizing education. I would argue that if we use AI
appropriately, it gives us more time in collaboration and
communication with each other. So that’'s more general. But
then things specifically about customizing pathways. Again,
think about differentiation. It’s not just saying, let’s go on
level down, let’s go on level up. It really is accounting for
all the varied ways that students think and learn and engage
with whatever the content of that course is and whatever the
skillset they’re developing is. So AI really supports even
maybe a step beyond differentiation, personalization of
student learning experiences. So on the teacher-facing side,
as we discussed, it really lets teachers differentiate to
really as many pathways as they can think of. And then on the
student-facing side, to an even greater extent, using, for
example, personalized AI tutors, students can engage with
those tools schools and learn in a way that makes sense to
them and ask individual follow-up questions that in lieu of
having 25 teachers in the classroom, it’s really a good way
for students to get some of that personalized instruction and
then still have the teacher there to support and guide and
really ensure that students are getting what they need in a
way that is most effective.

[00:09:55.530] — Steve

I want to play with that word pathways for a moment to check
my thinking against yours, or not against, alongside. I think
to me, when we talk differentiation to people, they’re looking
at reaching the same goal differently And for me, pathways,
I'm recognizing standards need to be met, so that’s part of



it. But the pathways also talks about the opportunity to go to
different places with part of the learning? Does that align
for either of you and your thoughts about pathways?

[00:10:38.990] — Erin

I think it does. I see where you’re saying that we have these
standards that we have to meet. Our students have to show that
they know the standards, but they can go above and beyond
that. Like I said, as part of my role with gifted liaison and
working with those teachers of gifted students, we’re able to
see where we have a student who is so into a specific topic,
and the teacher may not be well-versed in this particular
topic. Perhaps we'’re talking about trains. This student 1is
really into trains. We can use AI and various tools in AI to
help increase that pathway, and maybe we’re expanding upon the
standards, the traditional standards that we have for that
particular student. I think it’s also a way of customizing the
pathway for that student who is struggling and allowing them
them to meet the standards at their own pace, still following
along with what is required by the Department of Education or
the state or whoever is requiring the standards, but allowing
them to meet the standards in a different way and therefore
customizing their pathway to success.

[00:11:51.360] — Steve

I'm wondering if you’ve got an example or two that you might
share of maybe a school that you're working with or a teacher
that you’re working with where that increased pathways was
able to occur through their use of AI?

[00:12:07.720] — Erin

Honestly, that train example is one that is a real example
with working with one of my teachers allowing that student to
hit various ELA standards and various social studies
standards, but with the topic of trains. It was just a high
level of interest for this particular student. My particular



teacher was able to take an assignment that she was doing with
the other students, still hitting the standards, using AI, I
believe she actually used ChatGPT, put that information in and
asked ChatGPT to help her create a lesson still hitting these
exact standards, but that aligned along with the student’s
interest of trains. It seems silly at times, but at the same
time, this is not a topic that she was well-versed in. She
didn’'t know to differentiate the assignment to meet the needs
of the student and allow the student to flourish in what they
were interested in. It brought back — she was able to get a
really great assignment. It met the standards. It addressed
the student’s interest. It allowed them to customize how they
were going to meet the standards. I think she could have
potentially done this without AI, but it would have taken a
lot longer.

[00:13:24.860] — Erin

It would have taken a lot more research on her part. Instead,
she was able to get it the information back to her using AI in
a shorter amount of time, allowing her to be able to use that
time to work on other things with students or use that time
for other tasks that needed to be done.

[00:13:42.220] - Steve

It's interesting because a quick return that I find when I’'m
doing design work for training sessions or facilitation 1is
Al's ability to give me a page of questions that I can go down
and pick the three that I'm going to build my session around.
Compared to the amount of time it would have taken me to sit
there and come up with those three or four questions. For a
teacher who’s looking to span that out into different pathways
with 20 kids in a class, simply being able to find the task or
the questions is a big step.

[00:14:20.590] — Erin
Oh, absolutely. I find for myself, I have a very hard time



working with a blank slate. If you’re asking me to do
something and know I can do it, but if I have a blank sheet of
paper, I don’'t know how to start, and I stumble in the
beginning. But if I can ask ChatGPT or one of our other tools,
Magic School, for example, to help me get started, then I'm
able to complete the task. And it takes me a lot less time
instead of spending two days staring at a blank page, not sure
what I'm supposed to start.

[00:14:55.700] — Steve

So what do we have to be providing for students students as
far as AI literacy for students to be empowered with the
possibilities?

[00:15:10.230] — Josh

Yes. So there are four big bucket areas that I’'ll talk about
in a second. But just to rewind, because I think answering
this question really depends on how schools are planning to
implement AI, which goes back to the conversation we’re having
around learning pathways and differentiation, which is really
all about the learning model. And I think what is so exciting
to some and scary to others is that AI will really force us to
rethink our learning models and how they can — it’s not just
necessarily implementing AI into our existing structures. It's
what new structures do we have in place to meet the needs of
students going out into this world that we live in, in the
world that will exist when they’re graduating. So that’'s the
big picture. But going back into..

[00:16:05.120] — Steve

Josh, I got to stop just a second before you go. I got to tell
you how much I'm hoping you’re right. [laughter]

[00:16:10.090] — Josh

I've got 50 years in, and I don’t want to tell you how many
times we looked at something and I thought, this is going to



change the system.

[00:16:25.170] — Steve

I'm agreeing with you. I'm right there. But I know I know
that’'s not easy.

[00:16:31.650] — Josh

Yeah. I know last time on last episode we did together, I
talked about how AI and its expansion and the explosion of
large language models is in some ways disruptive in the same
way COVID was. Similar to COVID, where I was very optimistic
that it would lead to really major changes in our education
systems. We'’ve click back into gear for better or worse as we
were before. So I could certainly see a world where maybe it
doesn’t have the impact that we want it to. But I do also
think that because it is so ubiquitous, it’s on student
phones, it’s everywhere. I think it will force change in a
way. I don’t know. I mean, we’ll see. But I'm optimistic it
will force change in doing so. It’ll break some things that
exist, but allow for some space for new things. So we’ll see.
But going back to what students really need to be literate and
use AI effectively and to empower them, the four pocket areas
that we think of are first the technical skills. So what just
technical knowledge do they need? So prompt engineering, even
just using the interfaces that exist out there.

[00:17:53.260] — Josh

A lot of the large language models use very similar interfaces
with your chat history on one side, the context window in the
middle, and then you type in at the bottom. So just basic but
important technical skills like that. And then also effective
applications. So not just how to use it, but really how to use
it well and how to use it in a way that will augment their
learning and not just replace their learning. And that goes
into the third area, which is ethical use. So what does it
mean to use it ethically in school, at home? What sharing do



you have to around how you’re using it and all of that. So one
thing we’re encouraging teachers to use and schools to use is
some AI use scale. So that way it can easily be pointed to,
here’s how in this specific instance, we believe it’s
acceptable to use AI, just to give students and even teachers
some clarity there. And then the final pocket area is critical
evaluation skills, because so much of this goes back to
information literacy and understanding why AI can sometimes
produce inaccurate results and how to critically evaluate the
information you’re getting.

[00:19:08.780] — Josh

So you’'re not just taking it at face value, but really
considering it and making it your own before putting it out
into the world.

[00:19:17.750] — Steve

Thanks. So before we wrap up, most of the listeners on this
podcast are school leaders and instructional coaches. And I'm
wondering what thoughts you would share with them as to ways
that they can best support teachers to continually be
increasing their understanding of the possibilities for using
AI to empower learning.

[00:19:46.120] — Erin

I think one of the most common phrases that I tend to give in
professional developments I do on AI or people that I talk to
about it is, don’t be afraid of AI, but be cautious. We want
to make make sure that we are following through all those
steps of AI literacy that Josh was talking about, but it is
not going away. It’s been around for longer than we probably
realize. I feel that it’'s imperative that we work towards
educating everyone on how to use AI, what some best practices
might be. When I say everyone, I mean the administrators, the
teachers, as well as the students, and maybe even the parents,
including various forms professional development, showing



teachers and students how to use it, how not to use it, when
it is appropriate to use it, or when it’s not. But ultimately,
it is here. It’'’s going to continue to stay. It’s going to
continue to enhance learning. And how can we use it in a way
that works for us without taking away from our students’
experience of learning?

[00:20:59.200] — Steve
Josh, anything to add?

[00:21:01.000] — Josh

Yeah, I would add two parting messages for administrators. One
is, regardless of where any individual administrator might
stand now with their understanding of or use of AI, I would
start with making a personal habit out of using it, not even
necessarily in a professional setting, although you could
start there, but really just building some familiarity with
it, some comfort with it, and being transparent with your
teachers about how you're using it, what’s what’s going well,
what’s not going well, because there’s always, for all the
amazing things AI can do, there are still those situations
where you get incredibly frustrated, and that’s just a natural
part of it. And to be transparent about that and honest with
your teachers goes a long way in showing them that you don't
have all the answers. And AI is not a perfect tool or the
solution to everything, but it is a powerful tool that can be
useful. And my other takeaway is that going back to where we
started talking about policy is that is a process that
requires a lot of consensus from different stakeholders, often
board members. I would not wait for policy to start putting
out guidelines for teachers.

[00:22:14.200] — Josh

That will likely be a cyclical process of developing
guidelines, developing policy, having the policy inform
updated guidelines, and so on and so on. So I would say, in



order to really set teachers up for success, start to think
and share guidelines, even if policy 1is in the process of
being developed.

[00:22:34.980] — Steve

Yeah, it’s a powerful thought. I can see even as a minimal,
having the teachers work with the principal to put together
what are the guidelines we’re going to use in this building
for our next step if we have to wait for the system to move
ahead.

[00:22:51.800] — Josh

Yeah, there’s no reason it can’t be a collaborative process.

[00:22:54.200] — Steve

I really appreciate your input. I'm wondering, as we to wrap
up, what’s the best way for any listeners to be able to follow
up with you if they have questions or they can see some of the
work and the PD that you guys are providing?

[00:23:12.920] — Erin

Best way to reach me actually would probably be email. It is
erinc@cciu.org.

[00:23:24.760] — Steve
Thanks.

[00:23:25.830] — Josh

And I will add, just to get a general sense of the work we do
at Chester County Intermediate Unit, you can go to cciu.org.
and to get in touch with me specifically, I'm also reachable
by email. That'’s usually the first thing I’'ll see. So that is
joshe@cciu.org. And then I'm also on LinkedIn. If you just
Google my name and LinkedIn, it’ll pop up there. And that’s
really my primary social media at this point. As everything
else is in flux, LinkedIn has been a rock.



[00:24:00.040] — Steve

I'm with you on that one. We’'ll be here to put those
connections in the lead into the podcast so folks can jump
back and find it. Thanks so much. Really appreciate it.

[00:24:10.850] — Erin
Thank you.

[00:24:11.720] — Josh
Thank you.

[00:24:13.360] — Steve [Outro]

Thanks for listening, folks. I'd love to hear what you’'re
pondering. You can find me on Twitter or LinkedIn at Steve
Barkley, or send me your questions and find my videos and
blogs at barkleypd.com.
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PODCAST TRANSCRIPT

Ad: 00:00 Take a deeper dive with Steve Barkley in one of his
five books. Available in electronic and printed format, add
Steve’s books to your district resources or to your personal
collection at barkleypd.com/books.

Steve [Intro]: 00:14 Hello and welcome to the Steve Barkley
Ponders Out Loud podcast. Instructional coaches and leaders
create the environment that supports teachers to continually
imagine, grow and achieve. They model an excitement for
learning that teachers in turn model for students.

This podcast is dedicated to promoting the important aspects
of instructional leadership. Thanks for listening.

Steve: 00:42 Personalized professional learning — teacher


https://barkleypd.com/blog/why-coaching/
https://barkleypd.com/blog/identifying-and-respecting-teachers-goals-and-values/
https://itunes.apple.com/us/podcast/steve-barkley-ponders-out-loud/id1254070860?mt=2
https://itunes.apple.com/us/podcast/steve-barkley-ponders-out-loud/id1254070860?mt=2
http://barkleypd.com

voice and choice in coaching. I had the opportunity to present
a workshop session at the Sydney Better Together conference.
My session focused on personalizing professional learning in
coaching, professional learning communities and professional
growth plans. In this podcast, I'm sharing the section that
focused on personalizing coaching conferences. I'll cover the
other areas in additional podcasts. In the lead into this
podcast, I've placed links where you can find the visuals that
are mentioned during the presentation. A model conference 1is
also included as an illustration. I hope you find this
valuable.

Steve: 01:43 I need to say that personalizing has always been
been built into my, my coaching work. I’'ve got 35 years of
working in the field of coaching, but but COVID trumped and
raised it to another level. Just as COVID hit, I was scheduled
to go to Bangkok and do a four day conference on instructional
coaching for the Near East South Asia overseas schools
organization. And so I got that message canceling it when
everybody got everything canceled and they said, tell you what
Steve, we're going to move you from March to to October and in
October, we’'re going to be having a conference in Abu Dhabi so
we’'ll move the the instructional coaching training to there.
And so it only took about two weeks until the note came that
said Abu Dhabi is not going to happen either.

Steve: 02:46 So Steve, we need a plan. And I already had some
online modules for training coaches developed and I put
together this package that I called a personalized coaching,
and I kicked it off with one-on-one interviews with each
participant. And in that interview, we would decide together
which of the online modules they would take and then I had
three calls scheduled with them during their study. And during
that time every one of those calls I had with them was
followed up by me sending them blogs and podcasts and research
articles that dealt specifically with what it was they were
dealing with. And was very nice when the program finished, I



had built in more personalization because we started dropping
start and finish dates and instead opened it up to match it to
people’s schedule.

Steve: 03:54 And so getting the evaluations was, was nice,
positive feedback, but as I reflected on it, I was convinced
that people had learned more in that process than had we spent
the four days together in Bangkok. And for a guy who’'s spent
his whole career doing four days in Bangkok, that wasn’t an
easy thing for me to to process. But it’s really caused me to
zero in on the whole concept of increasing personalization and
even thinking about how do we build more personalization into
schools for students, because I'm sure it impacts their
learning in much the same way. I was sharing with with Corey
that right now, most of my consulting contracts begin with me
doing one-on-one phone calls with the participants before we
start the training. And I believe that as my face-to-face
begins to increase, I know that I need to build in that same
kind of of personalization into the process.

Steve: 05:08 So let’s jump into looking at personalization in
coaching. And this is a diagram that I use when I'm getting
people to think about peer coaching compared to mentoring,
compared to instructional coaching. And peer coaching was the
first area that I worked in. I actually started my teaching
career by doing a year long internship in a fourth grade
classroom that had a master teacher, two student teachers, a
graduate intern and visiting professors. So I spent a whole
year of being observed and getting feedback every day. And
then I taught for 10 years in different grade levels, but
always in open concept schools. So coaching was just a -
without a name, it was a natural process that existed, and it
wasn’t until I began consulting and working in schools and
traveling that I was finding out how foreign my experience was
to most of the teachers that I was working with.

Steve: 06:19 So as I began to introduce to people, the concept
of peer coaching, I would use this diagram. And so all the way



on the left, I placed evaluation and said, when somebody comes
in your classroom to do an evaluation, they’re bringing
outside criteria into your classroom and the judgments are
being made off of that outside criteria. When I go all the way
to the right, and I look at what I define as peer coaching,
now the teacher who'’s receiving the coaching is totally in
charge. So the teacher’s deciding who comes 1into the
classroom, when the person comes in and what’s the purpose for
the person being there. So the two ends of my continuum. Then
I stuck smack in the middle of the continuum, the word
supervision, which is where most building level administrators
told me they found their role. And that was sometimes, they
were working on the coaching side of the continuum,

Steve: 07:19 and other times they were working on the
evaluation side, which made that supervision role very
difficult, because you needed to communicate to the teacher
where you were on the continuum. I was just working this week
with an instructional coach who told me that next year, he’s
going to be part-time instructional coach and part-time
assistant principal. And he asked me about the struggle. And
the struggle is that he’s going to have to be able to
communicate to people which hat he’s wearing when, because you
can’t wear both hats at the same time. It’'s okay to wear both
hats, but you can’t wear them at the same time nd it has to be
real clear to people when you'’re wearing which hat and you
gotta be able to build the trust factor that you can change
hats. Just the way students need to have a trust factor that
most of the time, my teacher is a coach, but there comes those
moments when my teacher steps out of coaching and steps into
doing the the evaluation role.

Steve: 08:17 And then I stuck the term mentoring between
supervision and coaching, with mentoring being that time where
the person who’s the mentor has an expertise and they’'re being
asked to use that expertise and provide feedback that perhaps
the teacher hasn’t requested. So when I’'m peer coaching, I'm



only going to give the teacher the feedback that the teacher
requested. When I step into that mentor role, which is often a
more experienced person working with someone new, now you're
asking that experienced person to use their judgment and
provide you with some feedback that you not know enough to ask
for. My favorite example, I started my career teaching fourth
grade, then fifth and six for five years and then I went to
teach first grade. When I taught first grade, I needed a
mentor because I didn’t know enough to know what I needed to
ask for.

Steve: 09:12 I needed an experienced person looking at me and
providing that feedback to to assist me in growth. Now, when
people are working in instructional coaching, I use this to
help them decide when they’re where on the continuum. So
sometimes an instructional coach is peer coaching. That'’s
whenever the teacher runs into your office and says, I have a
non-English speaking student. I don’t know what to do, come
on. And they grab your arm and drag you down to their
classroom. At that point, you know, you’re peer coaching. They
picked you, they picked when, and they told you exactly what
to do. You're mentoring as an instructional coach, anytime
you're giving a teacher feedback that the teacher didn't
necessarily request. So if the building has a professional
growth focused for everybody on questioning and I'm in the
teacher’s classroom, giving the teacher that feedback, or I'm
doing data reviews with the teacher, they may not have
requested that so I’'ve now stepped into a different role.

Steve: 10:09 And then lastly, instructional coaches can get
very close to supervision when an administrator advises a
teacher to go work with the instructional coach. So the
instructional coach doesn’t have a an evaluation role, but the
evaluation role of the supervisor is kind of shining behind
them as they work in that spot. So you want to do as much of
your coaching work all the way to the right hand side of this,
because that’s when the teacher will be most vulnerable and



the teacher’s vulnerability is critical to the growth process.
So the more I can personalize my work with the teacher, the
more likely I'll be able to move to this right hand side.
Here’s an example — if you think about Sharon and Sarah and
Bill in my circles there, being teachers at the same grade
level or in the same high school department teaching the same
course,

Steve: 11:22 I found a tendency when schools went to standards
that they were kind of making this statement to parents -iIt
doesn’t matter which

teacher your child gets because the standards are the same.
And I found that having a terrible depressing impact on
teachers. My finding is, the spot where the circles overlap -
so let’s make them all fourth grade teachers. The spot that
the circles overlap, that’s the standard curriculum and we
need to be able to assure a parent that regardless of which of
those three teachers, your child gets, they’re going to get
that standards part of the curriculum. But every one of those
teachers has some area of student learning outcome that they
want students to gain from spending the year with them that
isn't part of the district’s curriculum. And if I'm going to
coach a teacher in a personalized fashion, I need to be aware
of what that spot is for the teacher.

Steve: 12:40 I'm going to continue talking here a minute, but
I would love, if in the chat, you would just stick in the name
of one of those areas where, when you’'re teaching, what is it
you want kids to walk out of your classroom getting that
you’'re not necessarily sure they would get some place else.
It’s not likely to be measured by the district, but it’s
critical and it’'s important to you. That's what makes you
special as a teacher. And while you'’re doing that, my example
— so if I'm coaching a teacher and a teacher says to me that
in the science lesson that she’s delivering today, she’s going
to have kids working in collaborative groups to carry out this
science experiment. And after a while listening to the



teacher, I might I might respond back:

Steve: 13:37 so are you focused on kids learning collaborative
skills as well as being focused on your science content? And
if the teacher tells me yes, my next question back will be,
well, suppose I put them on a balance scale. So if you had a
balance scale and then this side is your science curriculum
today, and this side is your collaborative skills what'’s the
balance scale look like? Are they kind of equal importance? Or
is it early in the year and you're planning to use
collaboration a lot? So actually today, the collaborative
skill set outweighs the science content. Or do you know that
there’s an exam coming up in two weeks that the kids have to
take? And so the content is really heavy, meaning if the
collaborative process doesn’t work, you might you might drop
it and switch to a different strategy to bring about this
lesson.

Steve: 14:38 Now I'm going in and I'm observing the teacher
and I'm keeping in mind what I call, the teacher’s agenda so
that my pre-conference with the teacher allows me to uncover
the agenda during the observation on keeping that agenda in
mind and in the post-conference, I'm staying with the agenda
that the teacher gave me, but I'm also thinking about the
critical, personalized part of it. So Kim has agreed to join
me here for an example, but Kim, before we jump in and do a
model, Corey, is there anything in the in the chat either a
thread that seemed to run through what people said or any
questions?

Corey: 15:29 Yeah. So, and we had a few people just join us.
So one thing that Steve had asked is, you know, in addition to
the curriculum and the standards in your classroom, what else
would you want students to learn from you? What makes you an
individual in your classroom? And so, Steve, there was a lot
of comments around sense of belonging and equity, that social-
emotional thread is definitely a piece that I see in what we
as



educators really strive that our learners in our rooms get out
of their experience of us being their educator.

Steve: 16:08 So it’s critical then as a coach, working with
the teacher, I know that besides the content that the teachers
laid out here, I know that she’'s watching the classroom
through that extra agenda focus of hers and I need to make
sure that I'm respecting that as I'm providing the feedback.
So Kim’s going to help me just do a real short little model of
how I look to uncover that in a, in a pre-conference. So, Kinm,
would you just give a little introduction to folks and
describe the teaching situation that you’re going to come into
this with?

Kim: 16:49 Sure. So I am modeling as a kindergarten teacher.
We are doing a guided reading lesson in hopes that our
students are learning how to read eventually. So I'm a
kindergarten teacher.

Steve: 17:05 Okay. And Kim, how close is guided reading to
Kim’s reading instruction model versus how much does Kim have
to modify and change what she’s doing to follow a district’s
guided reading model?

Kim: 17:29 So I am just a brand new teacher, so I feel like my
vision and what guided reading looks like is — I'm definitely
a learner in this. I'm trying to figure out what the district
wants versus what my students need. So I'm kind of in this
space and also a very beginning teacher as well.

Steve: 17:56 And what would you say are some of the student
needs that you think you’ve identified to this point?

Kim: 18:08 So I have a range of students who have, who have
come in at the beginning of the year. Some of them, I have a
couple that are able to actually read some lower level like BC
texts, but I also have some students who are really struggling
with letter sounds. We’'re kind of all — the spectrum is very
wide in terms of what students are able to do.



Steve: 18:31 And want to talk a little bit about the specific
activity in guided reading that you’d have me observing?

Kim: 18:39 Yeah. So we are gonna meet with a group of students
who seem to be struggling more than others at this point.
They’'re really at like a pre A, or maybe an A text. They're
struggling with some sight words and kind of retaining those
sight words. And we’'re just getting to the point where most of
our letter sounds, I would say probably 20 letter sounds,
we’'re doing a great job there, but we’re struggling with
retaining the sight words, and we’'re definitely at a level A,
to pre-A, we should be at least a C at this point in the year.

Steve: 19:27 So you're feeling a need to accelerate this group
of students.

Kim: 19:31 Yes, definitely.

Steve: 19:34 So during this particular learning activity, what
would you say is the most important thing you need to get the
kids to do?

Kim: 19:43 I think retaining the sight words is really
important in this. And then also, the pictures are going to
give students a lot of support in the text. So I think
noticing what’s happening in the picture 1s going to be
important as well.

Steve: 20:00 Okay. So let me go back to retaining is an
outcome you want.

Kim: 20:06 Yes.

Steve: 20:06 So what will the kids do during the learning
activity that you think increases the Llikelihood of you
getting to that outcome?

Kim: 20:15 Well, we are going to do some work with the sight
words prior to reading the text. And so I'm hoping that will
help while they’re reading. I think that’s one thing. But then



they’'re going to see the word “the” and “a” over and over
again while they’re reading. So hopefully kind of that
repetition will help.

Steve: 20:36 So repetition is key?

Kim: 20:39 I think so.

Steve: 20:39 And the student engaging in the repetition?
Kim: 20:43 Yes.

Steve: 20:44 That's visual and auditory, touch as well?

Steve: 20:50 Yes, I have a whiteboard so I think I'm going to
also use that and allow students to have their magnetic
letters to kind of move

those letters so that they can also have that kinesthetic
movement too.

Steve: 21:04 And how about the — you talked about the the
pictures. You want them to stop and use the picture to assist
them in word recognition?

Kim: 21:27 Yeah. So just to help them, like, there might be a
dog on the page, in the picture and then the word dog. And so,
just making that connection so that maybe if they don’t know
necessarily what the word dog is, they’ll see it.

Steve: 21:40 You could touch their head, you’re hoping they’re
looking at the picture and asking themselves some questions.

Kim: 21:48 I hope so.

Steve: 21:48 Okay, great. So what do you think are the most
important things you will do during this time to get the kids
to do what you want them to do?

Kim: 21:57 So I think the most important thing that I can do
is make sure that I have a good plan for how students are
going to know the sight words, “the,” and “a,” and that I'm



using, I like that you said, visual kinesthetic, like that I'm
using all of those things. So I think making sure that’s
really planned out and that I know how to support students if
they struggle. Like, if they see a dog on the page, but they
say puppy, what am I going to do in that situation? Which
might be to like, point to that beginning letter and make sure
that they say, oh, no, that'’s, you know, what is this letter?
Because they should know some of those letters, like I said,
they know about 20.

Steve: 22:43 Safe to say that what you’'re planning for 1is
repetition.

Kim: 22:48 Yes.

Steve: 22:49 So that you want to maximize the number of
repetitions they get in in the time that you’ve got from a
planning standpoint.

Kim: 22:56 Yeah, exactly.

Steve: 22:57 And then the feedback support you give them as
they practice skills you think is important.

Kim: 23:06 Yes.

Steve: 23:07 So I'm wondering — I like to think that when I'm
there, I can be like a like a video camera recording what’s
happening, but I want to give you control of the camera and
zoom it in. What would you like me to be zoomed in on the pay
close attention to that when we sit down and talk afterwards,
I can give you some feedback?

Kim: 23:27 I think zooming in on perhaps, the students and
whether or not they are understanding those sight words,
whether or not they understand the sight words specifically,
“the” and “a.”

Steve: 23:41 And what would tell me they’re understanding it?



Kim: 23:45 They’'re able to say it. They’'re pointing to the
words.

Steve: 23:49 Okay. And how many students?
Kim: 23:51 I have three.

Steve: 23:52 Okay. So I will just, I will just draw a little
picture of the three kids and I'll record specifically what I
see them doing during

the task.

Kim: 24:00 Perfect.
Steve: 24:01 Okay. Thank you.
Kim: 24:02 Thank you.

Steve: 24:04 Always feel free to contact me at barkleypd.com
with any questions that arise as you listened to the
presentation. Teachers deserve personalized coaching, their
students gain from the benefits. Thank you for being a
provider. Thanks for being a listener.

Steve [Outro]: 24:28 Thank you for listening. You can
subscribe to Steve Barkley Ponders Out Loud on iTunes and
Podbean. And please remember to rate and review us on iTunes.
I also want to hear what you’re pondering. You can find me on
Twitter @stevebarkley, or send me your questions and find my
videos and blogs at barkleypd.com.



