Is Teacher Agency in
Professional Growth the Key
to Effective PD? (Guest Blog,
Ann Lautrette)

Ann Lautrette, the author of “The Co-constructed Classroom,”
previously joined me in a podcast describing co-constructed
classrooms where decisions about aspects of learning,
planning, doing and assessing are made in a shared way between
the teacher and students. Following her blogs, I read her
thoughts about co-construction with teachers in designing PD
opportunities. Ann agreed to share her thinking here as a
guest. I believe you’ll find it insightful. Thank you, Ann.

How to design a one-hour workshop that empowers teachers with
strategies to create co-constructed learning experiences for
students?

That’s the question I'm struggling with this week.

I'm planning a workshop for a regional teacher’s conference. I
don’t know who will attend and so I know I'm making lots of
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assumptions about the needs of my imaginary potential
participants.

Which is ironic, because I promote the exact opposite in “The
Co-Constructed Classroom.” I say, and I truly believe, that we
must ‘design what we teach based on who we are teaching.’ I
talk about how we can’t respond to the needs of our students
if we haven’t included their voices in the assessment of what
those needs are.

And here I am, doing the opposite.

This is why, I think, many workshops and professional
development presentations fall so flat with teachers. Teacher
forums can be vitriolic when it comes to ‘PD Days’ and memes
abound on the internet. I can’t deny that these are funny, but
since being involved in the planning and delivery of
professional growth, my laughter is tinged with the dismay I
feel that teachers aren’t getting the best out of the
opportunities for continuous growth.

I wonder if it’s because of a perceived, or real, lack of
agency when it comes to driving their own professional growth?

After all, how many PD Days and workshops are planned based on
assumptions made about the needs of teachers, rather than
listening to what they want?

As I've discovered, unfortunately, sometimes that’s out of
necessity. Without knowledge of who is attending, all I'm left
with are assumptions. But that’s a rare event. More often, we
are planning professional development knowing exactly who is
attending — they’re our teachers.

What mechanisms can leaders put in place to construct
professional growth with teachers rather than for them?
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I'm a fan of the ‘it’s like going on a family holiday'’
strategy:

Step 1: Don’t determine the direction alone

I love active holidays. I don’t like resorts or lying on
beaches and staying in hotel rooms. But I have teenage
children, so if I want my sanity to survive the holiday I have
to build in things they want to do.

You might know where you want your school to go, but if no one
else is on board you’re not likely to go there. Plan your
strategic direction with your teachers — After all, they’ll be
an integral part of the journey. I wrote about co-constructing
school direction recently and it’s a powerful way to build a
collective sense of purpose and community.

Step 2: Go on the journey together

When going on a family holiday, don’t forget the kids at home.
(Always sound advice..)

Professional Learning Communities (PLCs) are one form of
professional learning that, when well-planned and structured,
ensures that teachers are driving forward the school plan. In
a PLC teachers need to be empowered to make decisions and feel
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that they are actively driving change. Supporting PLC chairs
with facilitation training, should they feel they will benefit
from 1it, offers a further opportunity to grow teacher-
leadership capacity and support the skill development of
staff.

Step 3: Support individual travelers

My oldest son is almost 6ft tall — I may consider booking him
extra legroom on the flight. (I only said ‘may’..)

Not everyone wants to be part of a dedicated professional
learning community, but everyone 1is part of the continuous
growth and development of our school. By this, we don’t mean
the development of our school buildings (although that might
be a part of our strategy). When we talk about ‘the school’ we
really mean all of the people in those buildings. In order for
‘the school’ to grow, the people must grow. Teaching is a
profession and so by definition involves prolonged training.
Education is a continuously evolving field and so practically,
teachers must continue learning throughout their careers. But,
just as students are more engaged when they feel a sense of
ownership of their learning, so too do teachers need to define
their own areas for growth, be supported by peers and leaders,
engage in reflection and redirection and celebrate successes
and failures as learning opportunities.

When we hand out targets to teachers, it’s not motivating,
it’s discouraging. When we ask them to define their
professional growth focus areas for themselves and support
them in working on these areas we offer professional trust and
agency.

Step 4: Sightsee, judiciously

Any parent who'’s dragged their kids around historical
monuments and art galleries (me included) knows that
determining activities on behalf of others will be painful.
When we plan for professional development days, either with



internal training opportunities or inviting external speakers,
we need to take into account what participants want and need.

If our teachers built our strategic direction we know what
they want, and if they’ve determined their own professional
growth focus areas, we also know what they need. This makes it
much easier to draw on this data when deciding what will work
for PD and who will be best to deliver it. This kind of
cohesion in growth avoids the scattergun approach, where we
introduce interesting initiatives or invite speakers who are
popular at the moment to our schools without seeing how these
are relevant to the big picture of the direction we’re headed.

Step 5: The vacation post-mortem

What did we enjoy? Would we return? Which hotel are we
boycotting?

The postmortem informs our future planning, hopefully helps us
avoid making the same mistakes again, and helps us understand
more about ourselves and what we like and don’'t like in a
holiday.

Following a professional development activity, as difficult as
it might be to hear and read, we need to seek feedback from
our teachers. Did we miss the mark? What could have made it
valuable? Will teachers actually apply anything they learned,
or do we all go back to normal on Monday?

Most importantly, we have to actually listen to this feedback
and respond by doing something different next time.

Step 6: Back to work

‘One and done’ professional development, where there’s no
strategy for following up, is likely to have no impact at all
on our teachers or our students. How do we ensure that the
time (and money) we spent was worth it? Well-planned
professional development is cohesive — it can’'t be forgotten



about because it’s a fundamental part of the journey we’'re
taking towards our school plan destination. It’'d be like
forgetting your toothbrush.

To exemplify, imagine we want our assessment to be more
authentic. It’s part of our strategy, and it’s our focus area
for the year (and probably beyond). Each department has a
growth plan which is focused on an aspect of authentic
assessment. Each individual teacher has a growth plan that is
focused on an aspect of assessment they personally want to
work on. Decisions we make about our PD days are much easier —
they’ll be focused on authentic assessment. If we bring
speakers in, it’ll be because they’re experts in that area.
The work we do on those days cannot be forgotten because it is
feeding the process of individual growth, departmental growth
and school growth.

If we all contribute to the planning of our holiday, if we're
not just ‘along for the ride’ on the journey, and if we feel
that we are part of an experience bigger than ourselves, it
gives us purpose, strategy and agency. Then maybe, just maybe,
teachers can find PD days valuable.

Podcast: Guiding Teachers to
Build Co-Constructed
Classrooms
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Steve Barkley
RN | Guiding Teachers to Build

bbbl | Co-Constructed Classrooms

Author and international educator, Ann Lautrette, describes a
co-constructed classroom as a space where students are valued
and empowered, where teachers and students work together to
plan learning, to do learning, and to assess learning. How can
coaches and school leaders create a space for teachers to stop
doing some good things to make room for doing things that may
be better?

Connect with Ann, read her blogs and find her book, “The Co-
Constructed Classroom here.

Subscribe to the Steve Barkley Ponders Out Loud podcast on
iTunes or visit BarkleyPD.com to find new episodes!

Podcast Transcript:

[00:00:00.330] — Steve [Intro]

Welcome to the Steve Barkley Ponders Out Loud podcast. As
instructional coaches and school leaders, you have a challenge
to guide continuous teacher growth that promotes student
success. This podcast looks to support you with strategies
from our experienced guests and insights that I’'ve gathered
across many years. I'm thrilled you’'re here. Thanks for
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listening.

[00:00:31.960] — Steve

Joining our podcast today is Ann Lautrette, the author of The
Co-Constructed Classroom. Currently, she is the Deputy Head of
Secondary in an international school in Taiwan. Ann has held a
range of school leadership positions in Kuwait, Saudi Arabia,
Indonesia and Switzerland. We’'re so happy to have her here on
the podcast. Welcome, Ann.

[00:00:56.330] — Ann
Thank you, Steve. I'm happy to be here.

[00:00:59.140] — Steve

So you describe a co-constructed classroom as a space where
students are valued and empowered, where teachers and students
work together to plan learning, to do learning, and to assess
learning. So would you talk about what those components look
like in a classroom? What's it look like when they’'re
planning, learning, doing, learning, and assessing learning
together?

[00:01:24.700] — Ann

Yeah. Well, the first component — sort of build a picture of
the co-constructed classroom is that it’'s a space where
actually decisions about those aspects of learning, planning,
doing and assessing it, are made in a shared way between the
teacher and the student. So it’s a classroom that’s
characterized by open discussions, negotiation, and two way
feedback, not just from teacher to student, but also from



students to teachers. And the teacher of a co-constructed
classroom is really passionate about student voice and choice
within the planning of the learning, the doing of the learning
and the assessing of the learning. And I think the teacher
would see themselves as a facilitator of learning rather than
a source of knowledge. And so it’'s a classroom where
collaborative learning is a key component. So we would see
students working together, they’'re working with each other and
they’re working with the teacher. It’s an environment which 1is
flexible and adaptable to student needs. So teachers are open
to adjusting lesson plans and activities based on student
interests and would seek out to know those interests prior to
planning learning with the students in mind. Students would be
participating in discussion, debate, problem solving, hands on
activities.

[00:02:40.780] — Ann

In terms of assessment methods, the assessment really 1is
focused on being on authenticity. So teachers are looking to
engage students in assessments that have real world
applications of knowledge and skills. So projects,
presentations, portfolios, other forms of assessment rather
than memorization standardized testing. We’'d also see
reflection and metacognition as vital components of a co-
constructed classroom. So students are encouraged to reflect
on their learning experiences. They’'re setting goals 1in
connection with their teachers, they’'re assessing their own
progress 1in connection with their teachers and 1in
collaboration with each other. And this develops student
agency in really owning their own learning processes and
understanding how they’re learning, not only what they’re
learning, and also understanding how assessment helps them to
develop and grow as a learner. And teachers and students are
regularly reflecting on what'’s working well, what could be
improved, and making adjustments according to that, not



sticking sort of slavishly to a curriculum that 1is planned.
And all of these components really are designed to ensure that
the classroom is an inclusive environment. So diverse
perspectives, the backgrounds of students, they’'re all
actively valued through the curriculum design and different
learning styles and abilities are recognized and accommodated
through pedagogy and assessment.

[00:04:02.400] — Steve

So there’s a term that you use, and I think you’ve hit on that
some here that I want to jump to, and that is that the teacher
is making choices about what they teach based on who they are
teaching. I don’t know that that’s in a lot of teacher’s
initial mindset. I look at the curriculum and here’s what I'm
going to teach. Then when I look at who my students are or
what I know about my students, I might figure out how I’'m
going to teach it based on who my students are. How would
school leaders, instructional coaches, how would they work
with teachers who are looking at a prescriptive curriculum,
but yet at the same time want to look at deciding what to
teach based on who'’s there in front of them?

[00:05:02.980] — Ann

So I know that some curricula are particularly prescriptive,
but I don’'t think that those curricula exist within a vacuum.
So along a sort of continuum of co-construction, the sort of
extreme right side would be that students are involved in
course design, which is something I was doing this week with a
class of mine where we sat down and looked at, okay, what are
we going to learn this year? And they’re asking good
questions, inquiry questions, and then I can use those inquiry
questions to build the course in terms of I know what they’re
interested in, so how do I build a course that helps ensure



that they are following up on the interests that they have? It
may not be possible always to involve students in course
design, but the first step then would be, I think, for
leaders, coaches, to encourage teachers to identify where the
flexibility does exist. So as I say, curriculum is not within
a vacuum. So there are text choices within language arts, for
example, that teachers can make, or examples that we’re using
in history within the humanities, or geographical examples, or
even word problems and real life scenarios in maths.

[00:06:17.410] — Ann

A teacher can construct that, and we can construct that in
ways that make the learning culturally and contextually
relevant for our students and also inclusive and accessible to
the unique students that we have in our classroom. So for me,
as a leader, I believe in modeling and sharing. So for me, I
would share with teachers on my team how I'm doing this in my
classroom and also creating collaborative space for teachers
to share what they’re doing. I think I would also encourage
leaders to seek out the student experience and then share that
with teachers. So what do students feel about their learning?
Do they feel that their identities are represented in the
choices made in the classroom? We have to ask them. It’s
important to ask a diverse range of students so that we can
understand what that experience is like for them and then
respond based on what they’re saying. What ideas do students
have for making learning more relevant? They have great ideas,
usually around what we can do in our classrooms that would
make the learning really meaningful for them. And I think as
leaders, we can support teachers by really shaping a culture
in our school of inquiry rather than a culture of fear.



[00:07:31.020] — Ann

Teachers need to know that they can try things out in the
classroom, and that if those things don’t work, it’s okay to
be open about that and to talk about failures and to talk
about how they tried a particular strategy or they added
something to their curriculum and it didn’t work with the
students. And what did they learn by reflecting on what didn’t
work? We often learn more by thinking about that than what
actually did work. And once teachers have the space to feel
like they can experiment, then we start to see more innovation
and creativity, even within a curriculum that is really
prescriptive.

[00:08:09.520] — Steve

There’s a phrase I use when I'm working with people developing
professional learning communities, and that means, my phrase
is asking the question, what do our students need us to learn?
And so I guess we can come out and ask. [laughter]

[00:08:29.720] — Ann

Yeah, we definitely can.

[00:08:33.670] — Steve

Yeah. What is it that it’'s obvious to you I don’t know that I
should know which would influence approaches here in the
classroom? You mentioned in your book the connection of
teachers having flexible pedagogical approaches, and that a
payoff of teachers having that is students developing flexible
learning capabilities. You want to make that connection for
us?



[00:09:06.480] — Ann

Yeah. So let’s go back a few years first. We probably all
remember that a while ago we felt that the key to engaging
students was to figure out their learning styles. And then we
needed to ensure that we taught in ways that allowed students
to learn in those styles. Apart from being practically
impossible because of the range of supposed learning styles
within one classroom, I think the problem with this approach
is that it ultimately took away the challenge to students to
be flexible and adaptable learners, because the minute we
tailor everything to one particular learning style, we’re not
actually challenging our students to learn in a way that they
don’t necessarily feel comfortable with, and they actually
need that skill. So we know today that to succeed in the
world, the ability to adapt is vital. I think COVID and AI
showed us that if we weren’t already convinced of it. So in a
co-constructed classroom, we want to understand the strengths
of our students and we encourage them to build on those
strengths. But we also want to challenge them to learn in ways
which are less comfortable for them because working at the
very edge of that zone of proximal development is the way to
progress for our students and our teachers.

[00:10:22.980] — Ann

So when teachers vary their approaches and support students to
learn in different ways, then students become capable of, for
example, listening to a lecture and taking good notes, but
also taking on a project where they have to plan, execute and
reflect. They can learn alone sometimes or collaboratively at
other times, and they know how to engage in inquiry and access
and evaluate sources and so on. They can flexibly move across
this range of learning styles because teachers have challenged
them to do so. And what’s important for teachers in varying



their approaches 1is to ensure that teaching the skills to
learn are prioritized. So it’'s not just setting an inquiry and
off the students go, but inquiry and project students need to
be explicitly taught the skills that they need to be
successful. And so while flexible pedagogies are incredibly
important and assessing the skills that students have 1is
incredibly important, then once we’ve done that, we need to
explicitly teach those skills.

[00:11:28.480] — Steve

I look to connect that to really empowered learners. So
flexible learners are empowered learners.

[00:11:34.440] — Ann
Absolutely.

[00:11:36.560] — Steve

I know that if I have to look at a visual example and figure
it out from looking at the visual, that’s the most difficult
learning for me to do. Now, I skip it when I can, but I also
know when I can’t, that it means I have to slow down. So I
have to change my rate to learn in that style. I have to maybe
talk out loud about what it is that I'm seeing, but I can’t
just put it aside and say, well, I'm not going to do it
because it’s not in my style. So that empowered learner of
knowing how to make an adjustment when they need to.

[00:12:26.670] — Ann

Exactly. We talk about wanting to create lifelong learners.
Well, lifelong learners have to be flexible and adaptable.



[00:12:33.640] — Steve

Yeah. There’s another term that you use in the book that I’'d
like you to spend a little time with, and that is learning
through assessment. People talk about assessing for learning
or assessing learning, but I hadn’t seen the phrase learning
through assessment until I ran across it in your book.

[00:13:01.660] — Ann

Yeah, as you say, I think teachers are very familiar with the
concept of assessment of learning, certainly. And most
teachers would be certainly very familiar with assessment for
learning. But for me, I like to focus on learning through
assessment because I think it’s a way of seeing learning and
assessment as integrated. So rather than a linear process of
teaching learning and then assessing at the end, it’s seeing
the two sort of side by side. So our planning approach,
certainly, if we’re thinking about assessment of learning is
to first design, perhaps, the assessment and then plan the
learning that will help students to be successful on the
assessment. So a sort of backwards design approach. But I do
think that there are some concerns with that approach. I think
firstly, it encourages students and teachers to sort of forget
about learning because learning is joyful and rather focus on
learning in order to get good grades in an assessment or do an
assessment. And then my second concern with that is I think it
results in that we teach and then we assess model of learning
which ultimately makes assessment an endpoint rather than a
way to learn.

[00:14:16.980] — Ann

And when we design assessment with the concept of learning



through assessment in mind, I think that helps us to take away
the looming fear of a final assessment and co-construct
learning and assessment with our students. So in the book, I
gave an example from a biology class, I can go through that a
little bit. Let’'s imagine that the topic is cell biology and a
learning through assessment approach has the teacher
introducing the outcome of the learning, which is to create
and deliver a presentation to your class on a topic you've
been assigned within cell biology. But then the teacher would
ask the students to help them identify the inquiries that are
implicit in the task. So they might ask, “what will you need
to find out to develop the content of your presentation?” And
students need to plan for that. So it’s prompting them to
identify prior learning they’ve done and consider any gaps in
their understanding and then what they will need to continue
to learn before they can even approach completing this
outcome. The teacher might ask them, “how will you find this
out?” So where would be the appropriate places to start
looking?

[00:15:25.550] — Ann

And this goes into the skills of research. So what are the
research methods? Where do you identify sources? So they’re
practicing the skills that they need in order to do this task
successfully. And then teacher might ask, “how might you best
structure your presentation? Who is your audience? How can you
engage them?” And so this prompts the students to decide on
the criteria for an effective presentation. They can identify,
maybe length, the style, the need for visuals. So often we
give all of this information to students but we can co
construct it with students so that they’re activating their
learning as they work towards engaging in an assessment. And
we can also ask students to identify the criteria on which the
presentation would be best assessed. And so this way we draw
on their knowledge of subject criteria, reinforce that and



reinforce what makes for an effective presentation. And so
ultimately, this presentation that our students are preparing
for serves not only as a way for the teacher to assess a
student’s knowledge of cell biology, it also allows the
students to learn subject content as they prepare, practice
the learning skills of research and communication.

[00:16:40.430] — Ann

And all of this is through engaging in the assessment rather
than for the assessment at the end.

[00:16:47.060] — Steve

Am I hearing the student doing much more self assessment
because of the process?

[00:16:55.000] — Ann
Yeah.

[00:16:55.400] — Steve

It doesn’t mean the teacher isn’t going to, but the student is
doing the assessment along the way.

[00:17:00.250] — Ann

Yeah. So in terms of developing student agency and owning
their own learning and knowing how they’'re progressing, it'’s
about encouraging them to look at what they know and
understand already, what gaps they have in their learning and
then how they can drive forward their progress in filling



those gaps in order to complete this piece of work.

[00:17:21.440] — Steve

There's a comment that you shared in the book from Dylan
William that I thought was critical for leaders to be
considering, and the quote that you had was, “stopping doing
good things in order to make room for the things that may be
better.” I'm wondering how you see that phrase connecting to
leaders, 1looking at teachers, increasing the <co-
constructedness of classrooms.

[00:17:54.180] — Ann

Yeah, I think we can first sort of unpack what it means for
something to be a good thing or to work in education. I think
as leaders, we have multiple measures to examine if what is
happening is working, but I'm not sure that we know exactly
how to define that. So perhaps we look at exam results and we
think they’re good, but do we really know how much better they
could be? Maybe we measure student well being and are our
students are happy, so we determine that what we’re doing 1is
working. But what if our students could also be happy, but
creative and innovative as well? Would they be happier if they
were doing those things? So it’s actually really difficult to
know if we’re the best that we can be as a school. And in
fact, for me, I don’t think that really exists. I don’t think
that there’s a point where we can say, right, that’s it, we’ve
achieved everything we can in this school, let’s sort of relax
now. So I think that then drives leaders to always be on the
lookout for what else we could do. So we’re looking for
changes we can make, we’re looking for initiatives we can
start.



[00:18:57.150] — Ann

But to use a metaphor, we can’t just keep adding layers of
icing to our cake. Because when we do that, that’s why a
school becomes an overwhelming place to work for teachers,
expectations just pile on top of expectations and everyone
feels that they can’t keep up. So the reason that Dylan
William phrase really sticks with me is because it means that
as leaders, before introducing something new, we’re examining
what we should stop doing. And it’s hard because if we tend to
think that what we’re doing is working, and we do, because
otherwise hopefully we wouldn’t be doing then want to stop
doing anything. So we sort of have to shift away from worrying
our measures working because in any case, we can’'t really
fully know. And so instead we look at, well, what do our
students need and what do our teachers need? And we can ask
them. And we can ask, what needs are all of our initiatives
addressing? Rather than are these good initiatives and are
they worth it? What needs are they actually addressing? What
is helping our school to be an inclusive place, for example.
What is helping our students to feel valued?

[00:20:09.620] — Ann

What 1is giving our students agency and engaging them 1in
becoming learners who can shape their own worlds? I think if
we look at our initiatives in line with those questions, then
we can really see the things that we should do and the things
that maybe we don’t want to do or we stop doing. Even if we
think they’re working, even if we think they’re good, but
they’re not in line with the values of where we want to go in
terms of creating an inclusive place where students have
agency. So it helps us to stop doing things because then we
create space for other things. And I think if leaders believe
that co-constructed classrooms are the answer, which I do, to
some of these questions, then the best thing that they can do,
really, is give their teachers the time, support, and



professional trust needed to develop curriculum and also to
experiment with pedagogy and design authentic and inclusive
assessment. And they can assess what is draining time away
from teachers and then look to remove or minimize things that
aren’t directly contributing to the things that are most
important to the school. They can give them more freedom to
co-construct with students.

[00:21:14.140] — Ann

They can give them the freedom to demonstrate understanding
also that things won’t also always go to plan, but that
reflection is the way to growth. So to offer an example,
leaders can show that they value creativity, innovation and
reflection over getting everything right by, for example,
changing policies and practices around, I don’t know,
something like appraisals and lesson observations. They can
move from a system of individual checks and balances to one of
collaborative growth and support where teachers feel that they
have greater agency and therefore that agency transfers to
students in the classroom and co-constructed classrooms become
the norm.

[00:21:55.240] — Steve

Something’s going through my head as I’'ve listened to you all
along the way and I'm going to float it by you so tell me, it
seems like a real critical component here is questioning.

[00:22:11.160] — Ann
Yeah.



[00:22:12.360] — Steve

So whether I'm talking leading or I'm talking teaching or I'm
talking learning, it’s about expanding the questions and
learning what the questions are. So as a teacher, what
questions do I ask the students that bring them more into the
co-construction part? And as a leader, what questions am I
asking the teachers? And then for all of us, what questions
are we asking them ourselves about what could be instead of
what is?

[00:22:48.540] — Ann

I think that'’s exactly right. I think we are working in a
collaborative environment where we can’t really function if we
don’t work together. Teachers need to work together, teachers
and students need to work together and leaders and teachers
and students all need to work together and parents and
everybody else in our community. But we can’'t really purport
to know what is best for absolutely everyone in our community.
So the questions are about getting to know what the needs are
in those different groups. And when we question and we listen,
then we can really start to respond.

[00:23:27.300] — Steve

Sounds like there could be two more books coming. I would love
to the co constructed school and the co constructed I do.

[00:23:35.820] — Ann

Have some ideas around that and the.



[00:23:38.220] — Steve

Co constructed community for sure as you move the process out.
All of those things built to design what could be. Yeah, it’s
powerful. Powerful. Well, Anne, thank you so much. It’s just
been a delight for me. I'd recommend your book to listeners,
so let folks know easiest way that they can touch base with
you with questions or thoughts that they have and where to
find the co constructed book.

[00:24:12.420] — Ann

Yeah, SO I have my own website, SO it’s
thecoconstructedclassroom.com and so on the website I do have
a blog and there’s also a contact me section, so it’s very
easy to put some questions in there. You can subscribe to the
blog too and there’s a link also through the website to the
book which is available on Amazon. It’s available in Kindle
form and in paperback form at the moment.

[00:24:39.420] — Steve

Well, terrific. Thank you so much. You’ve extended my thinking
and I'm sure that’s going to happen to many of the listeners.
I really appreciate it.

[00:24:52.950] — Ann

Thank you so much, Steve. It’s been a real pleasure.

[00:24:57.280] — Steve

Thanks for listening, folks. I'd love to hear what you’'re
pondering. You can find me on Twitter or LinkedIn at steve



Barkley or send me your questions and find my videos and
blogs@barclaypd.com.



